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Abstract

It has been claimed that the freshmen or the first stage students who study general English
(GE) do not reach their standards concerning levels of proficiency (language objectives). The
students of different departments at Salahaddin University are expected to have the ability to
be successful of the general English (Garnet course) and content objectives before enrolling
in second grades at the universities; sophomore, junior and senior students in different
departments at university claim their levels of English language performances. The study is
aimed at the assessment of the implementations of the Multiple Intelligences at Non-
departmental who study English language as a foreign and academic language. It has been
hypothesized that the proper implementation of Multiple Intelligences, that help the teaching
and learning efficiencies by the side of teaching process are not adapted appropriately. The
participants are the first grade students of the college of Basic Education/ Salahaddin
University. There are two instruments, the first one is for the survey of the students’ Multiple
Intelligences, and the second one is for the extent of the implementation of the Multiple
Intelligences. The general background contains the comparison between learning styles,
thinking skills and some details of the Multiple Intelligences are investigated and restated. It
has been found out that the implications and implementations of the Multiple Intelligences are
not appropriate.

General Background and Preliminaries

Although, learning and teaching are two sides of a coin, but they are different. Students’
learning is different from teachers teaching. Teacher personality, motivation and methods of
teaching affect teachers’ teaching. Learner types regarding thinking skills, intelligences,
strategies, knowledge, body skills and affective factors influence learning. Therefore, it is
inevitable for teachers to know, distinguish and understand the learners’ learning types.
Previously, different types of learning were adopted by different scholars. Some of them are
modern and effective. On one hand, the distinction between learning styles and thinking skills
are required. On the other hand, the classification of the types of learning of Bloom’s
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taxonomy, the Tennant's A.S.K. and Gardner’s multiple intelligences is required; they are also
inevitable and crucial for every educationalist, applied linguist and language teacher. This
knowledge is critical in teaching at the kindergarten level to higher education.
Learning style (LS) and MIs are different concepts in educational psychology as Gardener
states:
Style refers to the customary way in which an individual approaches a range of
materials—for example, a playful or a planful style. Intelligence refers to the
computational power of a mental system: for example, a person whose linguistic
intelligence is strong is able readily to compute information that involves Language
(Gradner, nd, p.4).
LS are the various ways in which a learner takes in or gains information (Fleetham (2006,
p.12). They are called "Neuro-linguistic programming by Revell and Norman (1997)" they are
“’persistent and instinctive ways the individuals process information when faced with learning
situation’’. Sensory modes of the memory such as read and write, auditory, tactile or touch,
kinesthetic or body movement and visual are learning styles, they characterize learner types,
individual learners modulate one or a combination of two or three of learning styles, in this
case, they are known as multimode learners. Language LS are called field dependent
(sensitivity) and field independent, the former refers to the learners who are better able to see
the trees within the forest while the latter refers to the learners who are better able to find
concealed pictures disguised within the larger picture, as well as the sample of both types
have been proven intelligent in language learning (Sarosdy, et.al,2006, p. 32; Horwitz, 2008,
p-12).
Thinking skills (TS) are the different ways in which a learner processes, stores and retrieves
information (Fleetham (2006, p.12). Edward De Bono (1985) presented the six thinking hats;
see appendix 2:
> "hats to think" allow us to lead our thought, as a director could direct his
orchestra...... is a tool that can empower teachers of any grade and or subject matter to
motivate students to use critical thinking and problem solving skills, while expressing
inner creativity’’ (Drevitch, Kathleen. et al. nd & De Bono, Anon, p. 4).
Similarly, B. S. Bloom, an American educationalist set out three taxonomies for organizing
measurable students’ outcomes. The taxonomies or dimensions are Knowledge-based goals,
Psychomotor (skills-based goals), Affective (values, attitudes and interests) goals. So, the
taxonomies are mainly used to set the objectives of education as well as evaluation and
assessment, see appendix 1 (Richards and Schmidt, 2002& Anon. nd. Bloom's Taxonomy). It
can be said that the table of bloom’s taxonomies could be both adopted and adapted in the
processes of Education, teaching, learning, evaluation and syllabus design. But also, the
process of socialization that leads to cooperative working in the classroom settings possibly
needs to be added.
Correspondingly, Tennant (1995) classifies types of learning as it is represented in the
acronym A.S.K.: A stands for ‘’Attitude’” or affective learning in which it is the turning
towards the academic abilities of learners with disabilities. And, S represents ‘’Skills’’,
psychomotor or manual learning, the example is to develop a skill by operating adaptive
technology. While K stands for “’knowledge’’, that is cognitive learning is the actual concept
used for mental skills like recall of information, the example is the knowledge of information
on available resources associated to disability concerns (Anon, nd, Types of Learning).
On the contrary, multiple intelligences (MIs) theory is presented by Howard Gardner, during
1983 to 1999 he developed five intelligences to nine. His concept to intelligences was
different from Stnforsd-Binet’s Intelligence Quotient (IQ), in which the IQ based on the idea
that intelligence is a solitary, unchanged, inborn capacity. While Howard’s estimation about
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the intelligence is that everybody owns multiple intelligences, but each one is abler and

influenced by one and/or two or more. MIs can be used both in general education and

language teaching (Richards and Schmidt, 2002 & Gardner, 2004). The idea of MIs in

Howard’s words:

“’The theory is a critique of the standard psychological view of intellect: that there is a
single intelligence, adequately measured by 1Q or other short answer tests. Instead, on
the basis of evidence from disparate sources, I claim that human beings have a number
of relatively discrete intellectual capacities. IQ tests assess linguistic and logical-
mathematical intelligence, and sometimes spatial intelligence; and they are a
reasonably good predictor of who will do well in a 20th (note: NOT 21st) century
secular school’’ (Gradner, nd, p.1-2)

So, the MlIs theory is completely different from the 1Q theory. MIs (Competences or

strengths) are the different skills and talents a learner uses to make products and solve

problems to prove and show learning (Fleetham (2006, p.12). Gardner defines intelligence as

"the capacity to solve problems or to fashion products that are valued in one or more cultural

setting" (Gardner & Hatch, 1989) cited from (Khalaf Ibnian & Hadban, 2013, p.294) in this

regard intelligence is an ability of learning, getting in to and understand the life. The diagram
of the appendix 2 by Fleetham (2006, p.12) explains the fuzzy boundaries between the
learning style, thinking skills and multiple intelligences.

Correspondingly, it has been proved that Mls has scientific implications, Gardener quotes:
“The intelligences constitute the human intellectual toolkit. Unless grossly impaired,
all human beings possess the capacity to develop the several intelligences. At any one
moment, we will have a unique profile, because of both genetic (heritability) and
experiential factors’’ (Gradner, nd, p.2).

Thus, Mls is verified scientifically, but then again has educational implications, regarding the

action of the MIs Gardener says:
¢’...there are two principal educational implications: Individuation and Pluralization.
The first, individuation (also termed personalization), suggests that since human
beings have their own unique configuration of intelligences, we should take that into
account when teaching, mentoring or nurturing. As much as possible we should teach
individuals in ways that they can learn and we should assess them in a way that allows
them to show what they have understood and to apply their knowledge and skills in
unfamiliar contexts’’ (Gradner, nd, p.3).

These show the roles of both of the abilities and capabilities of individuals and their society

or community in the learning and developing the standards of life. The Gardner’s Mls are the

following:

1-Linguistic Intelligence: it includes the ability and mastery of the use of language. It means

to express oneself effectively, creatively, rhetorically or poetically. It also allows one to use

language as a means to remember information. The possible work group is the strength that is
advantaged with lawyers, writers, editors, interpreters, public, speakers and poets.
2-Logical/mathematical: involves rational thinking and the ability to detect patterns, reason
deductively and think logically. It is most often associated with scientific and mathematical
thinking. The possible work group is the strength that is often privileged with mathematicians,
logicians, doctors, engineers, programmers and scientists.

3-Spatial Intelligence: it is the ability to form mental models of the world. It gives one the

ability to manipulate and create mental images in order to solve problems. It is not limited

only to visual domains. Gardner notes that spatial intelligence is also formed in blind children.

The possible working group is the strength that is often privileged with architects, decorators,

sculptors, painters, navigators, pilots, surgeons and chess players.
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4-Musical Intelligence: it refers to a good ear for music. It encompasses the capability to
recognize and compose musical pitches, tones, and rhythms. (Auditory functions are required
for a person to develop this intelligence in relation to pitch and tone, but it is not needed for
the knowledge of rhythm). The possible working group is the strength that is found with
musicians, singers, composers and recording engineers.

5-Bodily/kinesthetic: It is the ability to use one's mental abilities to coordinate one's own
bodily movements. This intelligence challenges the popular belief that mental and physical
activities are unrelated. Having a well co-ordinated body is something found in athletes,
craftsperson, dancing, acting, artistically, or in building and construction.

6-Interpersonal Intelligence: It refers to the ability to be able to work well with people. It is
the ability to understand and discern the feelings and intentions of others. And, it is strong in
salespeople, politicians and teachers, clinicians and religious leaders.

7-Intrapersonal Intelligence: It is the ability to understand oneself and apply one’s own
feelings, motivations and talent successfully, which leads to happy and well-adjusted people
in all areas of life. It is found with Philosophers, counselors, and many peak performers in all
fields of endeavor have this form of intelligence. The Interpersonal and the Intrapersonal
intelligences are separate from each other. Nevertheless, because of their close association in
most cultures, they are often linked together.

8-Existential Intelligence: sensitivity and capacity to tackle deep questions about human
existence, such as the meaning of life, why do we die, and how did we get here. The
philosophers, thinkers and theorists are the example of working group.

9-Naturalist Intelligence: It refers to those who understand and organize the patterns of nature.
It designates the human ability to discriminate among living things such as plants, animals,
besides sensitivity to other features of the natural world such as clouds, rock configurations.
The possible working group is the strength that is found with hunters, farmers, gardeners,
artists, poets, social scientists and marketing professionals who promote the small differences
between competing products and farmers; it continues to be central in such roles as botanist or
chef. Similarly, it is speculated that much of our consumer society exploits the naturalist
intelligences, which can be mobilized in the discrimination among cars, sneakers, kinds of
makeup, and the like (Gardner, 2004; Richards and Schmidt, 2002; Khalaf Ibnian and
Hadban, 2013, p.293; Wall et al, nd pp. 462-3; & Fleetham,2006). At this instant, the
distinction between the three learning types are clear.

The Problem

University students have problems in English language learning. The study tries to answer
these questions:

-What are the recent multiple intelligences?

- Are they properly implemented in our classroom settings?

-How are MIs implemented in the classroom settings of EFL teaching and learning?

The Purpose

The study is aimed at the investigation of the MIs theory, its implementations and usefulness.
It is mainly intended to help University instructors to use MI in the Teaching and Learning
processes by surveying the students’ MI and the Implementation in the English language
classroom settings.

The Hypothesis

It has been hypothesized that the MIs as a theory of Education and especially of Language
teaching is not implemented intentionally and properly.

The Significant
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The study is beneficial for the development of curriculum, course book, education in general,
teaching and learning from the kindergarten to the university level, all teachers and instructors
can survey their learners MIs then adopt, adapt and implicate the required technique
compatible with the MIs implementations.

The Environment

As it has been investigated from the background of the MIs theory can be adapted in all
English language classrooms regardless of the age and sex of the learners. Since, all the
people own the Mls.

The Frustrations

One of the weaknesses of the implementation of the MlIs is that there are various and different
intelligences. In this case, the learners are heterogeneous regarding their intelligences. So, the
teaching process involves and forces different methods and techniques and it is not easy and
practicable for all teachers to cope with the dissimilar and unrelated aspects of the classroom
environment.

The Overcomes

Surveying the learners’ MI and feedback to verify their abilities and needs is one way to
overwhelm and defeat the hindering.

Methodology

The tools of the researching are two questionnaires designed and set up from Gardner (2004)
and Khalaf Ibnian and Hadban (2013, pp.292-5), they are handed out to two specialists and
subjected to pilot test for both face validity and practicality. The first questionnaire is for
gaining information about the participants’ intelligences in which the likert scale is “’Yes™’
“’Sometimes’’ and ’No’’. The first is for having the certain intelligence; the second is for
uncertainty while the third is for not owing certain intelligence. Whereas, the second
questionnaire is for finding the extent of the implementation of the MI in teaching English
language, the likert scale is (4) Always (100%), (3) Often (75%), (2) Sometimes (50%), (1)
Rarely (25%) and (0) Never (0%). So more than 2 is positive and less than 2 is negative. The
data was collected in 2015-2016. The participants were 52 students of the first grade students
of the departments of Kurdish, Mathematics, General Science, Social Science and
Kindergarten (non-departmental) at the College of Basic Education / Salahaddin University.
The males were 152 and the females were 302, the summation of the participants is 427
students while the participants were 52, in this case, the participants are more than 12%. The
participants were free to take part or refute. The purpose of the study was explained to them;
the items were clarified and even translated in to their first language.

Data Analysis and Results
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The following two tables and graphs contain the survey, the results and the extent of the
implementation of the MIs.
Table (1) the Statistical Survey of the Students’ Intelligences
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The above output shows that all the intelligences are owned with the students. More students
owe the existential and linguistic intelligences, the naturalist Intelligence is least
acknowledged. This indicates that the implementation of the MIs could not be avoided or
neglected. It also point towards implementing various methods, techniques and strategies of
teaching and learning depending on the MI implementation, this is because all the

intelligences are found among the participants.
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Table (2) the Statistics (Frequencies) of the Implementation of the Multiple Intelligences
in the Classroom
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The above output shows the extent of the implementation of the MI techniques in the
processes of teaching and learning. The average of the means of the items is 1.319 and it is
less than 2. So, it points out that the MIs theory in not appropriately implemented. Merely, the
third way which corresponds with the mathematical intelligence and the second way which
corresponds with the linguistic intelligence are often implemented. So, in ten components of
the Mls only two of them are positively implicated while the rest are negatively
acknowledged. Likewise, graph 1 show that the numbers of the existential and linguistic
intelligences (students) are got the highest acknowledgement. Therefore, it can be said that the
MIs implementation is contradicting with the MIs survey. It indicates that the MIs theory 1s
not recognized as a modern and scientific method of teaching and learning.
Graph (3) The Comparison between Multiple intelligences and their Implications

Conclusions
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It has been found out or learnt that the modern and pedagogical theory of Multiple
Intelligence is not implemented methodically and systematically. Every teacher/instructor,
every year, can first assess his/her students by means of adapting a survey of Multiple
Intelligences to know the Intelligences of the individuals of the whole group. After that, the
required way of teaching contingent to the Multiple Intelligences could be implemented. This
provides efficient teaching and learning, that is both the processes of teaching and learning
will be conducted with more success and efficiency but with less effort, time and economy.
The study could have been more inclusive to involve more different institutional settings, but
then again the study has the advantages of implicating and implementing the Multiple
Intelligences in an easy and academic manner. The recommendation is that the Multiple
Intelligence theory and practice should be implemented in all the levels and grades of
education in Kurdistan in the processes of teaching, learning, curriculum design, evaluation
and assessment. The students should be assisted to know and realize their own intelligence/s
in order to enroll in their future studies and carriers on the basis of their own intelligences
natural and instructive abilities not only on the basis of marks. After the ninth grade, the
educational authorities should provide the students access to a variety of free of charge of
vocational and academic branches of study such as medical, economical, agricultural,
scientific, literary, athletic, mechanical and so forth so good fields to be continued to higher
education i.e. universities not only institutions. In this case, our country will have productive
and constructive people that can depend on themselves for development.
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Appendix 1 The Bloom’s Taxonomies

A | Knowledge-Based B | Skill-based C | Affective-based
Goals goals goals
6 | Evaluation 6 | Adaptation 5 Characterization by a

Value or Complex

5 | Synthesis 5 | Complex 4 | Organizing
Overt
Response

4 | Analysis 4 | Mechanism 3 Valuing

3 | Application 3 | Guided 2 Responding
Response

2 | Comprehension 2 | Set 1 Receiving

1 | Knowledge 1 | Perception

Appendix 2 The Relationship between the Learning Style (LS), Thinking Skills (TS) and
Multiple Intelligences (MI)

TS
Recalling and
sequencing
significant events
from the video

Mi
Constructinga
mode! invasion map
to demonstrate learning

from the video

LS
Watching a video
about the Second
World War

Appendix 3 The Six Thinking Hats
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current everyone the positive | the negative | new everyone conclusions
information | feel about aspects of aspects of creative feel now or
on the issue | the current the current the current ideas or that we summaries
or problem? | situation, situation, situation, alternatives | have canwe
issue or issue or issue or insolving worked on make in
problem? problem? problem? theissueor | theissueor | moving
problem? problem? forward on
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problem?
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