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Abstract

Standardized measures are usually adopted as an index to the students’ reading
comprehension. To mention as a problem here is that a large number of TOEFL or IELTS
Kurdish test-takers complain about their struggles while taking a proficiency reading
comprehension subtest. Students’ performance, especially beyond the normal expectations,
has imperative instructional implications. The goal of the present quantitative study is to
assess not only the learners’ reading comprehension ability, but some of the processes that
give rise to comprehension (called reading comprehension strategies). This study attempts to
examine 3™ grade college-students’ performance on a time-limited, group-administered test of
reading comprehension, on the one hand, and to investigate their performance on their
adopted metacognitive reading strategies by using a questionnaire, on the other hand. The
reading comprehension Subtest was taken from the standardized IELTS exam which was
administered to 72 subjects who were students in both of the English Departments from the
Colleges of Education and of Basic Education at Salahaddin University-Erbil in academic
year (2016-2017) in Iraqi Kurdistan Region. The study endeavors to respond to a number of
questions pertaining to the students’ achievement level, their employed metacognitive
reading strategies, and the effect of their adopted strategies on learners’ reading
comprehension performance.
Keywords: reading comprehension, metacognitive reading strategies, standardized
measures, quantitative study.
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INTRODUCTION

The increasing instructors’ preference for the students’ reading comprehension
prerequisites has grown quite enough since instructors require college students to have more
assignments to be submitted in good time as compared to high school environment. The
present study investigates the learners’ performance in a reading comprehension test and their
adopted meta-cognitive strategies reported in a questionnaire to highlight the effect of their
adopted metacognitive reading strategies on their performance in reading comprehension. The
learners always blame about their poor results in their reading comprehension sections in
different test types, namely: IELTS, TOEFL tests. The researcher tries to answer a number of
questions regarding the college students’ performance in reading comprehension and its
metacognitive strategies in order to achieve the aims of the present research via utilizing a test
and a questionnaire.

READING STRATEGIES

Both first and second language reading research has recently begun to focus on
reading strategies. The term strategies is used deliberately, rather than the more traditional
term skills in the current study. Skills refer to information-processing behaviors that are
automatic (Carrell, 1998). Furthermore, skills are applied to a text unconsciously. In
contrast, Strategies are actions chosen deliberately (or consciously) to chalk up special goals
(Paris, Lipson & Wixson, 1983; Carrell, 1998).

METACOGNITION

Metacognition denotes “thinking about thinking” (Anderson, 2002, p. 23). This term
was first devised by Flavell in the 1970s. According to Byrd, Carter, and Waddoups (2001), it
is described or defined as self-awareness of mental process.

Others agree that metacognition denotes the knowledge and control which people have
over their cognitive processes. As a whole, metacognitive encompasses awareness and control
of planning, monitoring, repairing, revising, summarizing, and evaluating (Baker, 2002, 2008;
Presley, 2002; karbalaei, 2010).

METACOGNITIVE READING STRATEGIES

The current knowledge of metacognitive reading strategies has been fashioned
considerably by research on what expert readers care for (Bazerman, 1985; Pressley &
Afflerbach, 1995). Through such reading strategies, a reader allots considerable attention to
controlling, monitoring, and evaluating the reading process (Pressley, 2000; Pressley, Brown,
El-Dinary, & Afflerbach, 1995). Furthermore, Sheorey and Mokhtari (2001) indicated that it
is the connection of conscious awareness of the strategic reading processes and the actual use
of reading strategies that differentiates the expert from inexpert readers. Studies suggest that
unsuccessful learners are without sufficient strategic awareness and monitoring of the
comprehension process.

Strategies pertaining to reading can be grouped into three categories of metacognition
which are: planning, monitoring, and evaluating strategies (Pressley & Afflerbach, 1995;
Israel, 2007).

Planning strategies are employed before reading. An example of planning strategies is
to activate learners’ background knowledge to get ready for reading (Israel, 2007; Almasi,
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2003). Besides, showing a title, image, illustration, heading, or subheading can enable readers
understand the summary of the writing. Perhaps readers also display the gist of the text and its
structure (Almasi, 2003; Paris, Wasik, & Turner, 1991). Students could find out whether their
text has a certain structure, such as cause and effect, question and answer, or compare and
contrast. Additionally, setting the intention or aim of reading can be considered as a planning
strategy as well (Pressley, 2002; Paris, Wasik, & Turner, 1991).

Monitoring strategies take place during reading. Such monitoring strategies include;
comprehension of vocabulary, self-questioning (reflecting on whether they comprehended
what they have read until now), summarizing, and inferring the main idea of each paragraph
(Israel, 2007; Pressley, 2002). Readers could try to connect the text to their life experiences
and to another text they have read before. Readers may also discover and concentrate on
significant information or necessary words, including but, however, on the other hand, in
addition, also, and in conclusion. Besides, to exemplify another monitoring strategy here, it is
deciding which part of the passage can be stressed or disregarded on the basis of the aim of
the task (Hudson, 2007).

Evaluating strategies are adopted after reading. For instance, after reading a text,
readers may consider how to apply what they have comprehended to other circumstances.
They may identify with the author, a narrative, or main character, and may have a better
viewpoint of the situation in the text than they did initially (Iwai: 2001).

To sum up, metacognitive reading strategies are categorized into three clusters of
planning (pre-reading), monitoring (during reading), and evaluating (post-reading) strategies.
Furthermore, each cluster or category has many different types of sub-strategies which
demand readers’ metacognitive processing.

LITERATURE REVIEW

Studies on the connection between metacognition and reading comprehension have
developed through a number of various stages. In their initial stages, research centered on the
examination of the relationship between metacognition and reading comprehension from the
developmental angle. Brown (1985) and Baker and Brown (1984) were among the first
driving forces in this area of study. After studying the field, they decided that young learners
do not have enough knowledge of metacognitive strategies when they are comprehending,
knowing what they need to have information about and what they have comprehended,
knowing where they fail to understand, and knowing what they require to do so asto improve
or fix comprehension failure.

Feng and Mokhtari (1998) surveyed the reading strategies of 20 students who were
Chinese proficient while reading easy and difficult texts in English and Chinese. They
discovered that readers strongly requested a wide-ranging supply of strategies while reading
in English and Chinese. Though, the large number of the strategies adopted while reading
were employed more often in English than in Chinese. Moreover, more strategies were
adopted when the students read texts they considered difficult rather than their easier
counterparts.

In addition, Sheorey and Mokhtari (2001) investigated differences in the
metacognitive and observed use of reading strategies among 105 United States (US) and
English as Second Language (ESL) university students in the US. They concluded first, that
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both the US and ESL learners proved a high amount of different reading strategies awareness.
Second, both groups attributed the same priority to categories of reading strategies in the
study, despite their reading ability or gender. Third, both ESL and US high-reading-ability
students reveal relatively similar degrees of performance in cognitive and metacognitive
reading strategies which was higher than lower-reading ability learners, and while the US
high-reading-ability learners appear to think carefully about supporting reading strategies
rather than their low-reading-ability US subjects, ESL learners ascribe high significance to
support reading strategies, irrespective of their reading ability level.

Mokhtari and Reichard (2004) also examined whether significant differences exist
between first and second language readers in their metacognitive awareness and perceived use
of particular strategies while reading for academic purposes in English. In this research, 350
college learners were examined who were 141 American and 209 Moroccan students. As a
result of measuring their metacognitive awareness of their reading strategies in the study, the
learners showed that, apart from the two groups different educational and socio-cultural
settings, similar patterns of strategy awareness and use have been reported in the study while
reading academic materials in English. Both communities revealed a moderate to high
awareness amount of reading strategies. In relation to the strategies types described by the
students, Moroccan learners reported using specific types of strategies more frequently than
their American counterparts.

In spite of the very quickly increasing research on different areas of second and
foreign language readings, a few investigations have focused on finding out the types of
metacognitive reading strategies adopted by EFL and ESL readers when they are reading in
English. Furthermore, except for a few studies, most of the research on the first and second
language learners’ adopted reading strategies focused on students studying at the primary or
secondary schools or in pre-university curricula. Besides, there is no research currently
existing about the metacognitive use of reading strategies in the Iragi Kurdistan Region.
Though, tertiary education learners have to read a large amount of academic readings in
English, several of them enrolling at university study are impromptu learners as their college
prerequisites (Dreyer & Nel, 2003).

The researcher wanted to conduct the present study in order to find answers to the
questions concerning college students’ reading comprehension performance in a time-limited
test excerpted from IELTS Standard Test on the one hand, and their utilization of reading
comprehension strategies on the other to notice the effect of such strategies on their
performance.

METHODOLOGY
Subjects

The population in the present study consisted of 72 college students including 36 from
college of Education and 36 from college of Basic Education. The students were juniors
majoring in English Language Teaching.

The Tools of the Study
Reading Comprehension Test

The reading comprehension test was taken from the standardized IELTS Examination

(Cambridge English IELTS 9 with Answers: 2013). The time allocated to the test was 20
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minutes (as it is fixed in the IELTS Reading Subtest). The reading passage was followed by
10 questions: six multiple-choice (with A, B, C, and D options) plus 4 True-False questions
(having Yes/ No/ Not Given options) shown in Appendix 1.

Questionnaire
A questionnaire was constructed on the basis of the three major categories of reading
comprehension strategies (namely: planning, monitoring, and evaluating strategies) for the
purpose of eliciting information about the participants’ adopted strategies in reading
comprehension. The questionnaire consists of 55 items and each item has two variables (Yes,
and No) so as to indicate the learners’ adopted strategies as manifested in Appendix 2.
The Research Questions
The objectives were to find answers to the following three questions concerning
college students’ reading comprehension performance on the one hand, and their usage of
reading comprehension strategies on the other:
1. What is the college students’ level of achievement in reading comprehension test?
2. To what extent do they adopt the metacognitive reading strategies?
3. What is the effect of metacognitive reading strategies use on their performance in
reading comprehension test?

Procedures:

First, the subjects were provided with the reading comprehension test in order to
answer the questions in 20 minutes time-limit (as the allocated time in each IELTS reading
subskill). The researcher gave an overview of the purpose of the study, and a description of
the test with an explanation of the steps involved in completing it. Later, the subjects were
given the metacognitive reading strategies questionnaire after having completed the reading
comprehension test. After that, the participants were instructed to read each of the
questionnaire items, and then to tick the items as “Yes” or “No” which best indicated their
perceived application of the strategies already employed in responding to the reading
comprehension test.
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RESULTS

Table 1. The Frequency and Percentage of Learners’ Performance in the Reading Comprehension Test

Question | The Frequency of The Percentage of

No. Correct Incorrect | Skipped Correct Incorrect Skipped
Answers Answers | Questions Answers Answers Questions

1 25 46 1 34.7% 63.9% 1.4%

2 26 42 4 36.1% 58.3% 5.6%

3 13 56 3 18.1% 77.8% 4.2%

4 17 45 10 23.6% 62.5% 13.9%

5 19 50 3 26.4% 69.4% 4.2%

6 18 52 2 25.0% 72.2% 2.8%

7 18 45 9 25.0% 62.5% 12.5%

8 6 56 10 8.3% 77.8% 13.9%

9 27 32 13 37.5% 44.4% 18.1%

10 23 40 9 31.9% 55.6% 12.5%
The Total Frequency of The Average percentage of
Correct Incorrect | Skipped Correct Incorrect Skipped
Answers Answers | Questions Answers Answers Questions
192 464 64 26.66% 64.44% 8.91%

The table above shows the reading test questions, the frequency and percentage of the
students’ performance in the test.
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Table 2. Metacognitive Reading Strategies Adopted by the Sample

The Item | Frequency of Percentage of Each Category Overall
Categories | No. | used strategies | used strategies Percentage Percentage
1 50 69.4%
2 12 16.7%
3 9 12.5%
4 9 12.5%
Planning | ® 32 44.4% 28 2304
Strategies | 6 40 55.6% '
7 30 41.7%
8 45 62.5%
9 17 23.6%
10 32 44.4%
11 38 52.8%
12 19 26.4%
13 15 20.8%
14 31 43.1%
15 34 47.2%
16 23 31.9% 31 979%
17 38 52.8% '
18 38 52.8%
19 19 26.4%
20 22 30.6%
Monitoring | 21 10 13.9%
Strategies ’ 22 9 12.5% 33.97%
23 7 9.7%
24 44 61.1%
25 39 54.2%
26 40 55.6%
27 23 31.9%
28 45 62.5%
29 23 31.9%
30 34 47.2%
31 28 38.9%
32 11 15.3%
Journal of Raparin University - Vol.5, No.14, (March 2018) (12)
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33 21 29.2%
34 36 50.0%
35 28 38.9%
36 22 30.6%
87 10 13.9%
38 33 45.8%
39 32 44.4%
40 30 41.7%
al 24 33.3%
a2 19 26.4%
43 1 1.4%
a4 12 16.7%
45 12 16.7%
46 19 26.4%
af 16 22.2%
48 11 20.8%
49 18 25.0%
50 23 31.9%
Evaluating |91 25 34.7%
Strategiesg 52 18 25 0% 23.61%
53 28 38.9%
o4 2 2.8%
95 7 9.7%

The learners’ results in table 2 concerning the questionnaire show the frequency and
percentage of the students’ employed strategies in each item, also show the percentage of each
the three categories of metacognitive reading strategies as well as the overall percentage of all
the used strategies by the sample.

DISCUSSION AND CONCLUSIONS

The learners’ results in the time-limited test show the extent to which the learners have
been able to answer the questions correctly:

The learners performed very poorly in the test due to having very low percentage of
their correct answers to each question as their correct answers percentage is between 8.3-37.5
(as displayed in Table 1). The average percentage of the correct answers is also very low (i.e.,
26.66 %). Thereby, the college students’ level of achievement is very low in reading
comprehension questions. Moreover, the table indicates the frequency and percentage of
unanswered (or skipped) questions (i.e., 64 questions and 8.91 percent) which are probably as
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a result of lack of enough time to answer the test amply in the limited time (in 20 minutes as
the assigned time in IELTS Reading Subskills).

The practitioners’ answers to the questionnaire show the extent of their employed
metacognitive reading strategies before, during, and after answering the reading
comprehension test:

In Planning Strategies category, among ten strategies, slightly higher than half of the
students have indicated that they have applied three strategies which are: identifying the
purpose of reading the text, reading any titles or subtitles of the text, and focusing on the
length of the text (i.e., 69.4%, 55.6%, and 62.5% respectively as illustrated in items 1, 6,
and 8 in Table 2) whilst they have very poorly adopted the other seven strategies (as
statistically calculated in Table 2).

In Monitoring Strategies category, among thirty-seven strategies, almost half of the
practitioners are successful in applying numerable strategies as in items 11, 17, 18, 24, 25, 26,
and 34 whereas they have employed the other thirty strategies very poorly as shown in Table
2.

In Evaluating Strategies category, the subjects have shown in their questionnaire results
that a small number of them are relatively capable of utilizing any of the eight evaluating
strategies as manifested in Table 2.

Besides, the percentage of the students’ employed reading strategies reveal that they do
not sufficiently adopt such strategies in each of the three categories namely, planning,
monitoring, and evaluating strategies (i.e., 38.33%, 33.97%, and 23.61% successively).
Furthermore, they poorly employ such strategies overall which is 31.9% in the whole
questionnaire (displayed in Table 2).

While reading comprehension strategies are plans or steps that good readers use to
understand what they are reading, the majority of subjects are not likely to have benefited
from consciously practicing these strategies properly on the basis of their poor performance in
the test questions (as illustrated in Table 1), and of their relatively high failure in adopting
metacognitive reading strategies aptly in the questionnaire (as displayed in Table 2).
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Figure 1: The Relationship between Students’ Reading Comprehension Performance
and Their Adopted Metacognitive Strategies

As shown in figure (1), the strength of linear relationship between the students’
performance and their reportedly adopted metacognitive strategies can be interpreted with the
above illustrated Scatterplot in SPSS which reveals a significant linear ratio in percentage.
That 1s to say, both the learners’ reading comprehension performance and their reported
metacognitive strategies are in direct linear relationship at about 76% whereas approximately
24% of the students’ results cannot be affected or interpreted by their reported strategies.
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Pearson Correlations

Learners' Learners'
Reading Adopted
Comprehension | Metacognitive
Performance Strategies
Learners' Reading Pearson Correlation 1 .872"
Comprehension Sig. (2-tailed) .000
Performance N 72 72
Learners' Adopted Pearson Correlation 872" 1
Metacognitive Strategies Sig. (2-tailed) 000
N 72 72

**_Correlation is significant at the 0.01 level (2-tailed).

Figure 2: The Significance of Pearson Correlation Coefficient between Learners’ Reading

Comprehension Performance and their Applied Metacognitive Strategies.

Furthermore, Figure (2) shows the Pearson Correlation Coefficient Value which has been
computed in SPSS Programme in order to find out the positive or negative and strong or weak
relationships between the learners’ performance in the test and their applied strategies. Since
the value of correlation coefficient is bigger than zero and close to plus one (i.e, 0.872), the
relationship is strong and positive.

Hence, this uncovers the high explicit effect of metacognitive reading strategies use on
colleges students’ performance in reading comprehension tests —The higher they adopt the
strategies consciously, the better they can perform in the reading comprehension tests
accordingly; or vice versa.

Thus, that could be because of a number of reasons, to mention some:

They are highly unexperienced in adopting the metacognitive reading strategies. They
show lack of ability to read a text selectively or take out what is important and discard what is
insignificant on the basis of the purpose of reading. Similarly, they often select ineffectual and
aimless strategies with little strategic decisions or plans. Furthermore, the students lack the
actual use of metacognitive reading strategies. Also, they are slow readers as a result they
have skipped some questions (left them unanswered). That could be because of not studying
or less practicing such strategies consciously in reading comprehension tests.
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RECO
1.

MMENDATIONS
On the basis of the learners’ performance in reading comprehension test and its
strategies, teachers and reading specialists can use the present study information to
make effective decisions for teaching reading comprehension in the hope of making
instructional adjustments accordingly. How the students are approaching the task and
what kinds of skills, abilities and strategies they have could be in favor of instructions
in reading comprehension.
Teachers should not feel good about just collecting information concerning students’
results in reading comprehension tests because the data are not used to make
instructional decisions about the learners. Instead, the teachers had better plan for how
to make the learners understand their cognitive and metacognitive mistakes and/ or
errors in reading comprehension tests.
Students should be provided very quickly with their reading comprehension results
and error remedy.
The instructors should improve the learners’ ability to read rapidly through
implementing some related reading strategies in the class (for example, skimming,
scanning, relying on context meanings rather than lexical meanings, .... etc.) in order
to catch up with reading passage and answering its questions.
Teachers should explain the metacognitive reading strategies in five complete
elements:

a. What the strategy is;

b. why to learn it;

c. how to use it;

d. when and where it should be used; and

e. how to evaluate its use.

(16)
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Appendix 1: The IELTS Reading subtest for Assessing Students’ Reading Comprehension
Achievement.
Dear students! Read the following passage carefully and then answer the followed questions:

The Development of Museums

A. The conviction that historical relics provide infallible testimony about the
past is rooted in the nineteenth and early twentieth centuries, when science was
regarded as objective and value free. As one writer observes: ‘although it is now
evident that tangible artifacts are as easily altered as chronicles, public faith in
their veracity endures: a tangible relic seems ipso facto real.” Such conviction
was, until recently, reflected in museum displays. Museums used to look-and
some still do-much like storage rooms of objects packed together in showcases:
good for scholars who wanted to study the subtle differences in design, but not
for the ordinary visitor, to whom it all looked alike. Similarly, the information
accompanying the objects often made little sense to the lay visitor. The content
and format of explanations dated back to a time when the museum was the
exclusive domain of the scientific researcher.

B. Recently, however, attitudes towards history and the way it should be
presented have altered. The key word in heritage display is now ‘experience,’
the more exciting the better and, if possible, involving all the senses. Good
examples of this approach in the UK are the Jorvik Centre in York; the National
Museum of Photography, Film and Television in Bradford; and the Imperial
War Museum in London. In the USA the trend emerged much earlier:
Williamsburg has been a prototype for many heritage developments in other
parts of the world. No one can predict where the process will end. On so-called
heritage sites the re-enactment of historical events is increasingly popular, and
computers will soon provide virtual reality experiences, which will present
visitors with a vivid image of the period of their choice, in which they
themselves can act as if part of the historical environment. Such developments
have been criticized as an intolerable vulgarization, but the success of many
historical theme parks and similar locations suggests that the majority of the
public does not share this opinion.

C. In a related development, the sharp distinction between museum and heritage
sites on the one hand, and theme parks on the other, is generally evaporating.
They already borrow ideas and concepts from one another. For example,
museums have adopted story lines for exhibitions, sites have accepted ‘theming’
as a relevant tool, and theme parks are moving towards more authenticity and
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research-based presentations. In zoos, animals are no longer kept in cages, but in
great spaces, either in the open air or in enormous greenhouses, such as the
jungle and desert environments in Burgers’ Zoo in Holland. This particular trend
Is regarded as one of the major developments in the presentation of natural
history in the twentieth century.

D. Theme parks are undergoing other changes, too, as they try to present more
serious social and cultural issues, and move away from fantasy. This
development is a response to market forces and, although museums and heritage
sites have a special, rather distinct, role to fulfil, they are also operating in a very
competitive environment, where visitors make choices on how and where to
spend their free time. Heritage and museum experts do not have to invent stories
and recreated historical environments to attract their visitors: their assets are
already in place. However, exhibits must be both based on artefacts and facts as
we know them, and attractively presented. Those who are professionally
engaged in the art of interpreting history are thus in a difficult position, as they
must steer a narrow course between the demands of ‘evidence’ and
‘attractiveness’, especially given the increasing need in the heritage industry for
income-generating activities.

E. It could be claimed that in order to make everything in heritage more ‘real’,
historical accuracy must be increasingly altered. For example, Pithecanthropus
erectus is depicted in an Indonesian museum with Malay facial features, because
this corresponds to public perceptions. Similarly, in the Museum of Natural
History in Washington, Neanderthal man is shown making a dominant gesture to
his wife. Such presentations tell us more about contemporary perceptions of the
world than about our ancestors. There is one compensation, however, for the
professionals who make these interpretations: if they did not provide the
interpretations, visitors would do it for themselves, based on their own ideas,
misconceptions and prejudices. And no matter how exciting the result, it would
contain a lot more bias than the presentations provided by experts.

F. Human bias is inevitable, but another source of bias in the presentation of
history has to do with the transitory nature of the materials themselves. The
simple fact is that not everything from history survives the historical process.
Castles, places and cathedrals have a longer lifespan than the dwellings of
ordinary people. The same applies to the furnishings and other contents of the
premises. In a town like Leyden in Holland, which in the seventeenth century
was occupied by approximately the same number of inhabitants as today, people
lived the walled town, an area more than five times smaller than modern
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Leyden. In most of the houses several families lived together in circumstances
beyond our imagination. Yet in museums, fine period rooms give only an image
of the lifestyle of the upper class of that era. No wonder that people who stroll
around exhibitions are filled with nostalgia; the evidence in museums indicate
that life was so much better in the past. This notion is induced by the bias in its
representation in museums and heritage centres.

Q1/ Choose the correct letter, A, B, C, or D:

1. Compared with today’s museums, those of the past.............................

A did not present history in a detailed way.

B were not primarily intended for the public.

C were more clearly organised.

D preserved items with greater care.

2. According to the writer, current trends in the heritage
iIndustry..........oooeieiinnnL.

A emphasises personal involvement.

B have their origins in York and London.

C rely on computer images.

D reflect minority tastes.

3. The writer says that museums, heritage sites and theme

A often work in close partnership.

B try to preserve separate identities.

C have similar exhibits.

D are less easy to distinguish than before.

4. The writer says that in preparing exhibits for museums,

A should pursue a single objective.

B have to do a certain amount of language translation.
C should be free from commercial constraints.

D have to balance conflicting priorities.

5. In paragraph E, the writer suggests that some museum
exhibits............coooeeiiiiinnnl

A fail to match visitor expectations.

B are based on false assumptions of professionals.

C reveal more about present beliefs than about the past.
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D allow visitors to make more use of their imagination.
6. The passage ends by noting that our view of history is biased

A we fail to use our imagination.

B only very durable objects remain from the past.

C we tend to ignore things that displease us.

D museum exhibits focus too much on the local area.

Q2/ Do the following statements agree with the information given in the
Reading Passage? (Use: TRUE, FALSE, or NOT GIVEN accordingly):
7. Consumers prefer theme parks which avoid serious issues.

8. More people visit museums than theme parks.

9. The boundaries of Leyden have changed little since the seventeenth century.

10. Museums can give a false impression of how life used to be.
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Appendix 2: The Students’ Questionnaire for Investigating their Metacognitive Reading
Strategies

Dear students! This questionnaire is constructed for a research entitled,
“An  Assessment of EFL College Students’ Performance in Reading
Comprehension and the Meta-cognitive Reading strategies)" in order to know
the students’ reading comprehension achievement in a time-limited test and the
psycholinguistic analysis (attempts or guesses analysis via finding a window to
the mind) in College of Basic Education in the students' answers.

Please, tick carefully each of the following items in Yes or No options.
Your contribution is highly appreciated.

Regards

A. Before starting to read the text, did you try to..........

ltems Yes |No

identify the purpose of reading the text?

identify the form or type of the text?

identify or underline a topic sentence?

highlight or follow supporting details toward a conclusion?

read the questions followed?

read any titles or subtitles of the text?

read the conclusion?

focus on the length or amount of the text?

count the paragraphs in the text?

[EEN
o

think that you could not catch up with answering it (finish it in
the limited time)?
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B. while reading the text, did you ............
N |ltems Yes |No
0.

11 |use or try to use a dictionary?

12 |ask or try to ask a teacher to help you in reading comprehension?
13 |predict what is going to happen to combine what has come with
what is to come?

14 |skip some insignificant parts?

15 |read the whole text?

16 |read the text word by word to understand better?

17 |focus on reading groups of words together simultaneously?

18 |sometimes pause at certain places to understand and arrange
information better?

19 |sound out (talk out loud) something if you did not understand it?
20 [monitor your understanding to evaluate whether your reading
way was meeting the goals?

21 |try to memorize an author’s point of view?

22 |try to connect the text to your life-experience?

23 |try to connect the text to another text you have read before?

24 think of the basic meaning of a phrase or sentence to understand
the whole text?

25 |think of the implied meaning like, “reading between the lines” 10
understand the whole text?

26 |think of understanding information across sentences or a
paragraph?

27 [think of the whole passage meaning to understand the unknown
words meaning?

28 |think of the neighboring words to understand the meaning of a
word?

29 |hold a pen in hand while reading to highlight or underline some
parts of it?

30 [usually read a line more than once before moving to the next?
31 jusually read a paragraph more than once before moving to the
next?

32 |highlight the words like, therefore, as a result, in conclusion?
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33

highlight or underline the keywords in a sentence or paragraph?

34

ask questions like, “what is the purpose of this paragraph?”?

35

read fast?

36

read in normal speed?

37

read slow?

38

read fast for skimming?

39

read fast for scanning?

40

Skim for gist (general idea or meaning) of the text?

41

Scan for exact matches of specific piece of information like a
name or date...etc.?

42

use ‘search-reading’ for predetermined information without being
able to rely on exact word matches?

43

take notes?

Highlight the difficult words?

45

construct meaning from world knowledge (everyday things,
including social and cultural norms)?

46

construct meaning from topical knowledge (information about a
topic)?

47

construct meaning from linguistics knowledge (phonology,
morphology, semantics, syntax, pragmatics.... etc.)?
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C. After reading the text, did you.......

N |ltems Yes |No
0.
48 |argue with the writer in order to interact with him?

49 |ask questions like, “why did the author write this?”?

50 [know what the text said

51 [know what the text means

52 [know what the text does (or tries to do)?

53 [know how the text works?

54 |take a lesson from the passage to apply in other situations in your
life?

55 |critically analyze and evaluate the information in the text?

(26) Journal of Raparin University - Vol.5, No.14, (March 2018)
e-ISSN (2522-7130) p-ISSN (2410-1036)



Assistant Lecturer: Tahsin Hussein Rassul

G oy d ol (Sl oy 6508 b)) 5SSl GUly i
byluiign 4 gl Som ABGLGSI L 5 HLELES

Jssy G s
sl gligale
e (sad st 5SS sl Sl e
3lote Pl oS padjta il g a1

e 4 s gaiisn 4 bl Ll S,k B 03iaen K0 e gty Say il Gl
5 (TOEFL) (ot Sl € ullSuimn sd 55 (Suoylel € o darln wnptid iS4 a6 (i
bl ol ¢ syt (gn st Kuil di fu S SK 4 e GLlE o d sil)K (Son (IELTS)
RS gty SSEL Sl (S8 Sas Bl sl ol € gagdd il s € Sl 6 lubis
G agtaiign 4 Ol Ll 6 ¢ SO e d s anitsie Gt K6 20l e
caise ol ) LI € sylaiin (i dn € ity Ko Sailicde Kool
SO Ll o S g S Sbsad st ST 4 gl S 26 (LIS G s gbaiipn SKGL5S] i
sgoys (S0 4RSS @ sptaiign J6i 6 ol oS S gen Sl d ol Bl 2B
ol Sl Sl (€5 4 sgtaiin doagn o BG4 QLKL § Sy
Gogl Sl 5 09580 a9 (IELTS) (o lilins (50900,S080 4 (Ll & sptaiygn (gop0u Sailicde
4 et (g0t 53S9 s p st s3I 4l Sl b g e d (g Kt VY (il e
Jst Lo g3l ads e Al ) oS atn 4 (VWYY i e il e (5,
S o agtaiipn 4 LKA Sliniunt Gl G osybtw s gGlu lu s Syl adey € sla
Ul et (Lol i) Sa Ganbil i o )€K lasya ptiaiin 4 oligts Sou  SSGWS1 i
O G agtainga d s

5 olSiada o Kda 6,<EES0 Sonytn Kb oK (goptaiisn SKGO5] (g0 6a) 5
5 o9l ac),Se syt (il g gl g 5bY g e JB 00Kk 5 ol bbb
4 s glaiisn (Sl (Sl i o Ui S)ain A
Gl Glpy wguisd d syl o SEGWSSIHL (GEES 6 sgluiid KOS iy

(S gyl i<
Journal of Raparin University - Vol.5, No.14, (March 2018) (27)

e-ISSN (2522-7130) p-ISSN (2410-1036)



Equivalence as Controversial Concept in Translation Studies

Glaial be il 8 dda 4318 4y Sl A3l g0 A0S Al ¢)3) 4l
Lgad usdil) culaas) yid

s Ops Gpand
Ac bia (e
O i) S G IS AR
G all — s S alil (Ju )l -l 7 Sla daslas

dada

Asa Olaria¥ ss )l 8 Ul (5 gine il julasS adiiod Lallall apliall
Slo U5t L gV glae e S Dl (ge 5 S Ao gana O (& Sl 18
dallall eal Alainl el ol paldll ¢ 3l & (JELTS)J) 5 (TOEFL) J) plaial
Ana) e ) dalay daleil) dleal) ld cdia Ladsia OIS Las ¢ sl S 13 Al

del Al e Qlllall 5508 a4l e 3 ke ud g8 A5 (e s Gl 13 Caoa
Lagl eV 3e ) Al (8 L 0585 (Al Clilead) (azy ani Lail 5 dadh colagiuy
Ola el sl Jalay Caadl 1 (el 8 Sall cilas) i) ews STl )
o eila e a0 elaa g Gl dane Ll 36l Al lada) 4 QAN Als )
alasinl Bk e laiuVU 3e) JAll (8 4 pSail) agilad) jiu) lisl sy AN Gl
(IELTS)J) (alladl JLia¥l e 3 gale eVl 36l AL Gasadall ¢ 5l LuiuY)
Al 5 4 il @"435 (& 4SSV ARl ol (8 Ll VY e O sSa Zasal o g e
Gld oS aalBl 8 (Y VoY 1) Al pall Al Ju )l Gl #3la daals B ulaY)
Gl Juasd (5 siue Jsa AV e de sane o cnm o) sty Gl 1aa 31l
Glagl il 53l e Db el all & 4y ,<all agiladl il g laginVl bel jall (e
Al 3el Al 8 Coall glal  dardiud)

Qmaﬂ cu.-s;\i(\_t Ml )\.ﬁ;.\ LSL""' L_a)daﬂ a;\)sl\ u\.x;.u\‘).w\ J\A.t\
S 13 5 aadind (al) laadljind (5) e el By ) LA a2l
c;\)sj\ § 30daa 4.1;.\.1\)4.;.»\ &A‘ds.um‘\_mj
Caliall el @) b al cilbag) jiu) ccbaiuU sl @l sdgulal clathua
SI Canl allal

(28) Journal of Raparin University - Vol.5, No.14, (March 2018)
e-ISSN (2522-7130) p-ISSN (2410-1036)



